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AT Ready 

Glenn: A very good morning to you. Every time I come to Edinburgh it is like this. [Laughter] Welcome, welcome, welcome to our third AT Ready day, the biggest and hopefully the best yet, so I'm pleased that you are all here, pleased to be in such a fantastic location. Thank you very much to Edinburgh Napier University for hosting the unit for us in such a fantastic location. Hopefully the day outside, it will be as enjoyable as the day inside. No firearms expected. The toilets are through here at the back and you will also get to them through that way. The gent is back here. We are starting here and end here with [Indistinct] and the exhibition stand is there. All the workshops are on the second floor. You have to go through the lifts here, or you can't get back to the fifth floor. You will be wandering around the University for ages! We will get you if you are stuck. Fifth floor, second floor, that's where the action is happening. We've got a really action-packed agenda again today. Squeezing it all in. An extra workshop on last year, so we want four workshop s, plus a fifth one, the exhibition itself. We realise it is hard to get time to talk to the people who've so kindly set themselves up and to tell you what they do. I think you will find it very interesting. With one workshop here going around the room talking to the people, I urge you to do that. We'll kick off with our panel discussion. I've got a very interesting and diverse team Fiona Burns of the Scottish Funding Council, Lorna Caldwell of SAAS, Mark Wilkinson, and across the way Monica Hoenigmann from Edinburgh College. We've got higher education, further education and the funding council for languages themselves. Thank you very much for agreeing to put yourselves into the firing line, with a few questions. These will be taken from the floor later. We start off with a welcome address. Then the panel discussion, then the workshops and we end it with our prize draw, where we have some super prizes up. As you go around to see them, you will collect tags. You add the tags up. The more you get, into the draw, the more chances you get. More tags, more prizes, more chances a. That's what I've been told. 17 [Indistinct] this year. Many of you will know, but I think there's some who've never operated in Scotland before. They've got some very good technology and solutions for you to see, so please make yourself known to them. So welcome. Have a great day. I am going to pass you over to Alyson Tobin now, who is the Vice-Principal for Learning and Teaching - I wasn't to say Vice-President! She is Vice-Principal for Learning and Teaching here at Edinburgh Napier. Alyson, welcome. Thank you. 

>> Alyson Tobin: Thank you Glenn. Good morning everybody and welcome to Edinburgh Napier University. I'm pro fever Alyson Tobin. I'm the almost brand-new vice principle for learning and teaching. This is my third week in the Jock, I, like many of you, struggled to find this room. I'm based on another campus. I'm afraid I'm only here briefly. I've come out of a meeting on the 7th floor here and I've got to go straight back into it, so if anyone sees me wandering along corridors, I can't find my way back either. [Laughter] So a very, very warm welcome to Napier. For those of you who don't know us, Edinburgh Napier University is hope to over 19,500 students. From over 140 countries. We started out in 1964 as Napier Technical college with just 800 students, so it's been quite a journey already. Today we have three campuses in Edinburgh - this one here at Sighthill, also at Merkastton and Craig lock ert, where I'm based. We have 4,500 students studying for Napier degrees through transnational education partnerships across the world, including China, Singapore and India. We have another 1300 who study through distance learning programmes at post graduate level. So we have come a long way geographically and academically in those years since 1964. I'm sure I don't need to tell any of you that students are at the heart of every university and of the no different at Napier. We aim to deliver an excellent personalised experience, that's part of our strategy, to every one of our students, and to achieve this we've set ourselves a range of very ambitious targets that focus on delivering an inclusive environment that celebrates and supports the achievements of all. Value and diversity of experience, background, culture and ability. Of particular relevance to today's conference is our ongoing work to support and embed a University-wide culture for inclusive learning and teaching, so with thanks I acknowledge the work undertaken by Jonathan Style and Mark Wilkinson here who are leading in this area at Edinburgh Napier and I'm looking forward to working with them. To help make sure the excellent practice we are already undertaking is becoming absolute routine across all our programmes, schools and departments, so today's conference is very relevant to us at this stage in our learning and teaching strategy. I'm sure you are aware of the work that Sight and Sound Technology do as specialist suppliers of assistive is technology equipment. They've been involved in the provision of the disabled students allowance since its inception and as a result work with a number of institutions across Scotland, including our own. And this collaboration has resulted in the annual conference and we are delighted to have it coming to us at Napier today. I have slight awkwardness over the title of the conference, Getting AT Ready, because they are my initials... [Laughter] When I was struggling to find the room it felt like it was a personal insult at the same time. So I think AT got ready this morning eventually. So very, very warm welcome to all of you. I wish you a good day's conference, networking opportunity, learning from each other, sharing good practice and I wish you every success in your collective aims to support all of our students through their transition from education into employment. Thank you very much. 

[Applause] 

>> Thank you Alyson, OK, we are going to move straight into our Q&A session, so get ready, team. I will let the guys introduce themselves. I know some [Indistinct] update you on what's going on in their areas, answering questions on their own. There's three areas I have a list of questions I want to ask around transitioning from schools to HFEA into the workplace. We are talking about the resource of how you get resource into the AT world and how you get students into work as well. We've got some questions prepared around that, but while the students introduce themselves, start thinking what you would like to hear information, updates and dates around those areas or anything else around disability, inclusiveness and AT. Get thinking now, because we are on our way. Monica, do you want to start and mover along the line? 

>> Monica Hoenigmann hi, I'm Monica Hoenigmann. Edinburgh College has over 20,000 students, from students coming in to engage in college partnerships right through to access courses and on to associate degree courses. Part of my job role is overseeing a range of departments, including admissions anded recruitment, student funding, learning support, advice, guidance and diversity and the access into DSE assessments for a range of colleges and universities across Scotland. I have the lead on access and inclusion, lead ing Corp rat parenting and overseeing the development of mental health and weeing being across the college. 

>> Thank you. 

>> Good morning, I'm Fiona Burns. I work at the funding couple. I have two jobs there. One of them is I'm an outcome agreement manager, as many of the staff at the funding couple are, and I'm assistant director for access as well. I thought it would be helpful to give you an update on our work on policy work for disability in particular, so would you like me to do that now, or do you want an introduction? 

>> If we move along the line, and we'll come back for an up date, thank you. 

>> Good morning everybody, I'm Mark Wilkinson. I only have one job, thankfully. Monica also only has one job. I work at Edinburgh Napier, I'm the head of student wellbeing and inclusion. My responsibilities are addict inclusion, mental health and wellbeing and student funding. Some of the things we focused on, we are looking at how we prevent and tackle sexual violence and misconduct on our campuses. We are focused on responding to the requirements under the BSL act and making sure we develop our plan in good time. I think probably like a lot of colleagues in the room we are thinking very much about how we begin to build the capacity of our organisations around support ing positive mental wellbeing for students and staff. 

>> Thank you. 

>> I'm Lorna Caldwell. I'm head of stakeholder relations at SAAS. That's a relatively new role, are developed last year but on seeing that I've been in SAAS for over 20 years in various roles. I'm sure some of you will recognise me. The focus for us today and the role I'm now sitting this is to try and remove some of the barriers out there between the HEIs and the FE colleges in terms of the barriers to applying for the DSA and the challenges that can sometimes solve for you and I will talk a little bit about some of the work we are starting to do to try and address some of those issues and who work with you guys to help us to do so. 

>> Welcome everybody. Fiona, if you can give us an update. 

>> Fiona Burns. I was planning to update you on what we do now in terms of policy work for disabled students and what we have planned. Our outcome agreement process is the main basis of collecting info from the sectors on how well the outcomes are for students with disabilities. At the moment we ask for intake information. We ask for the success rates in the college sector. And the retention in the universities sector of students with disabilities. In the college sector we take that a little bit further, because they receive a £50 million fund, the access and inclusion fund, so every college is asked to do an access and inclusion strategy. That was put in last year. We've asked for an update of that every three years. The next three-year point will be coming up soon. We are working on that. The college sector responded really well to that. It was really good to see the depths in there of disability type. We asked for that in much more detail than we do in the outcome agreement process. It celebrated the good work the college sector are doing. However, there were issues, with us, not you, issues around consistency and being able to compare them with each other. So we are planning for next year for the guidance to try and focus much more on consistency, we are thinking about a template. We are currently working on fact sheets for every region to kind of help that process along. Colleagues are watchdog on that and it is making good progress. That will be coming out next year. In the University sector through the outcome agreement process we asked them for a response to the Scottish parliament's work, which they did. Their equality and Human Rights Committee did a lot of work last year on universities and disabilities and pulled out quite a lot of really interesting findings. Particularly around the physical buildings of some of our institutions, through no fault of their own still not being accessible for some students. It was a really good consultation process. A lot came out of that. We've asked for a direct response to that and the universities have responded to that in the latest outcome agreements which are the coming into the funding council, published in a couple of months. The in take on the whole is good. The outcomes are usually positive, particularly in the college sector. That may be because they get the £50 million fund for access and including to assess with that process. Retention is a bit lower in the University on a sector-whole. There are gaps, however, and we've known that for quite some time. We've been concerned about mental health, as I'm sure all of you are. It has been outlined by the Minister in the latest letter of guidance to the funding council, which I'm pleased about. We've been asked to take forward some steps on that. The outcome agreement guidance coming forward, we'll be asking for mental health strategies from every college and university, which many of you do anyway, so I'm hoping it will not be too onerous for you. We'll continue the work NUS Scotland do through their Think Positive campaign. That's from the Minister, when asking the funding council to try and co-ordinate that for the sector. 
The other areas we want to look at in more details is? Relationship to HE. Retention is lower in the University sector. That the case in the college sector and HE elements. Although FE students be daylights disabilities -- the ancient University as well sometimes the intake and retention is not so good. We want to look at that in more detail. There's a strong link tweenage and disability, when looking at the representation of the group. With institutions that have slightly older students, tend to have a better level of intake of disabled students and vice versa. Trying to understand that in more detail will be helpful. The other area we are working on is social impairment, as we call it, and our statistical collections, which is maybe not the right term but that's from the census and is used by H assessment SA. That covers students with autistic spectrum disorders. We noticed in the college sector the rates are really good, but in the University sector after mental health they are the group with the biggest drop in retention. Trying to napped why that might be the case and improve it. The other area we are concerned about is the employment issue. In both sectors. About a 4% gap for students with disability going on to employment compared to their peers. We are working with the Scottish Government on their delivery plan to see what role we can have and the sectors to improve that in more detail. The mental health strategy I mentioned. We are funding and supporting Art Scotland, which I'm delighted about. They will work with all college regions to provide training particularly around autism but other areas as well, focusing on transitions. There's funding from the Scottish Government for the school part of it as well. We are hoping that will be a really good partnership. We've expanded to three university pilot as well and we are looking longer term to maybe do that for all universities. It will include a specialist institution as well. We've provided funding to Advance HE, and one of the things we've asked for ask a specific disability project this time round. We were conscious there's a lot of policy talk around gender. There's a lot of policy talk around deprivation. Perhaps we need to focus on disability given the policy on Human Rights Committee work. I think the final thing - I don't want to go on too long - we had a joint workshop with Lead Scotland. We pulled together partners around the table too look at disability in more depth and say what are the issues and what do we need to do better going forward? We are working on an action plan with them, which I'm excited about. I thought it might be helpful to outline a few things they identified. Training kept coming up and coming up as the main thing you can do to improve the student experience for those with a disability. Particularly amongst academic staff. I'm sure I'm not tell you things you don't already know. There's a big discussion whether it should be mandatory, with some members saying it should and ears say that wouldn't be helpful. Ad -- advocacy for students as well. When you go to University that falls away slightly. We are relying on student associations who maybe don't have the training to help you. It is not fair on that student association either. How to improve that situation? The last thing that group was really keen to get the message out about the Equality Act. It does en able favour able treatment for students with a disability. That's maybe been forgotten a bit as we move towards embedding equality and treating everybody equally will. There is the ability to treat students with a disability favourably. The group discussed the lower levels of DSA which are claimed. Lorna might pick up on this, in Scotland compared to the rest of the UK. We see that as a positive thing, as good inclusion in our college and University sectors, but there may be something else that lies underneath that. I think I will stop there, but happy to take any other questions at the end. 

>> Lorna; Hi, I thought I would give you a very brief update in terms of the numbers of applications in DSE for last year compared to now and give you a flavour of some of the work we are doing internally to try and smooth processes and to work better and engage with you guys. So, in 17/18 session which closed on 31st March, overall SAAS handled over 171,000 student applications across the piece. From that 5,700ish claimed for a DSA. So when we looked at last year it was a 4% increase. It is interesting when talking about there being a drop or a disparity of figures in the UK, we've seen an increase, but I agree with Fiona potential the reason that the applications that we receive are lower than the rest of the UK will be to do with the work that you guys do. There are no barriers to students who can apply for DSA if they are on a course, they are eligible, they've been diagnosed with a disability. They are eligible for full support. There is no barrier in terms of that. We launched our 17-18 application cycle on 11th April. To date we've got 300 applications in already. That's good news in terms of we are seeing them a bit quicker. Hopefully that will continue and we are hoping to encourage some of that through the outreach work we carry out. Currently outreach, I spoke about the SAAS connect strategy we've implemented this year, part of that is the outreach we are doing, we want to increase upon as the year goes ahead. Currently we visit 300 events, whether that's UCAS event, colleges, schools and stuff, to try and get that information out to students as early as possible. One of the messages we are keen to deliver is to disclose their disability as soon as we can on entering FE or higher education, in order that you guys are aware and able to assist them and send them in the right direction. On saying that I'm conscious that a lot of group activity that used to take place around DSA and the Scottish Government and SAAS has lapsed slightly will. While SAAS are an agency of the SG, we don't make the policy, we implement it, we are trying to influence that in working with you guys to try and push some of that forward. Some of the work we are doing internally within SAAS is looking at last year we introduced the document upload. I don't know how much ease year that's making for you, but you can talk to me straightly if there are issues surrounding that. We've spoken a bit in the past about having a disabilities advise or for SAAS and you guys. There's been a delay in that, but work is underway. Somebody will be contacting you in terms of how we take that forward, frequency and trying to get that in, because it is an opportunity to come to SAAS maybe with the team and get an opportunity to discuss some of the issues that impact on you around the DSA process. Talking of that as well, so the DSA process internally is currently being mapped out, so we are looking at what we can do, not so much from what you would have to do at your end but what we can do to improve and smooth the processes internally so you aren't have ing to evidence or send so much information in, and what we can do to make that smoother. If DSA advise adviser guidance, that's issued slightly later than normal for that reason. We've tried to take out some of the information that's a bit outdated that no longer applies and trying to bring in a up to date. But it is a working document. Once you receive it, lift go to an area on the website. We can continue to feed into that. That's a good opportunity for you to tell us what's not working. In if past it has sat with the SG colleagues in terms of updating that documentation. We want to take a handle on that and trying to listen to you and react quicker to get these messages out. I also know that you will be feeling a bit challenge ed that the main SG advice ri group hasn't met. We are working with colleagues to see how we can take that forward on a larger scale. I think all the other stuff we are trying to do, we would want too engage with you in a way so that we are not looking at it from a SAAS perspective but it is about the students and getting a wide range of key stake holders introduce the piece to feed into that. We will be speaking to you about that as well. I'm only around until lunch time, just after, so I will leave cards, if anybody wants to grab me out and about, I'm more than happy to answer questions you may have. 

>> Thank you very much. That was an interesting update. There is an awful lot going on, certainly from the central side pushing out to you guys. Any burping questions from the floor after what you've heard from these two, or shall I pitch into one of my carefully prepared questions? Anyone wants to stick their hand up and ask me anything right now? No? Great. Luckily I've prepared something to talk about. I wanted to get into this transitions thing. Both of you touched on this a little bit. The question I have is, and I want to move along the panel, because it is relevant all the way through. What ideas will the panel have which will work to enable a seamless transition from school age through HEFE and into employment? And the type of things I'm thinking about here is a disability passport, some form of funding from our agenda rows fund force, or involvement from SAAS, picking up from school and moving all the way through. Or training? How can you transition, and due need to tradition from school all the way through to employment and take the disability inclusion thing through. What is your thinking on this? 

>> One of the things I think it is interesting I've come in from, to Edinburgh College from an education manager's post from schools, so one of the main things I thought was this, this is something I'm passionate about, a it made no sense for me to think we have all this information on school pupils working and assessments to come into a Clem or University and have to start recessing and not using that information. When I came into post oh a year ago, I found a long waiting list of people waiting to be reassessed for something we knew, so for autism, dyslexia or physical disability, they had to be reassessed is. We worked with Edinburgh City Council to look at the pilot passport, to see what the need were with individual schools in our authorities, east Lothian, and Edinburgh, and to get the permission of the student or the parent so we could use the information and the learning plans they had to be able to put that support into place, so when they came to college that information and support would be ready for them. We had differing arrangements of success with that. There's a lot of work to do with that. We've had GDPR, questions raised how we transfer that information. We are looking at an electronic connection for that. However, we are very much working with our schools and we've got staff who are going in and engaging with schools from the application process to see these people indicated there is support needed. Is there additional information we might right to -- we might require. We recognise that it is in the best interests of somebody to have a good start when they move from one institution to another, whether it will be school. I think Mark and I would like to have conversations about them transitions from FE into HE and into institutions to have some kind of shared agreement of how we would make that work for people. 

>> Mark, what do you think? I'm coming to you because this is relevant at the HE level. What do you think about traditions - transitioning? 

>> As well as focusing on the good practice that can emerge between local partners, we can work with our college, just in the building behind here, to develop good practice. One of the complications we have for colleagues in the room who are from higher education will understand we draw on students from across the UK and from across the world. I think when we look at developing practice it has to be not just in relation to the work we do with key local stake holders and partners but about core principles, how we operate within the university. My experience is that there is already such a lot of very well identified good practice around transitions and colleagues in the room will know about the recent quality and enhancement theme which focused Ford three years on transitions. There is so much good practice already. On their web pages, if you haven't looked at the enhancement themes, go to the web page and look at the enhancements. There's a surplus of good practice identified there already, which we can either adapt or we need to find the energy and the resource to put into practice. Similarly with the higher education Academy, there is such a lot of good practice already on their web pages around for example retention. They identified that retention of some students in HE in particular is an issue we need to take seriously. We need to look at what already exists in the sector, try and find the time to operational ides that and build it into practice and policy within our institutions. Again we can take good lessons with how we work with international student. Developing much better practice with care leaves and young people to support their transition into higher education. The core principles are similar, with all our students, and ultimately what we want of course is to develop practice which is mainstreamed and embedded and supporting the effective transition for all our students. Some of that need to be tailored and some of the students have requirements we need to take particular note of. 

>> Fiona, any thoughts on that? 

>> I think transitions is so important. When we undertook the ELS review in the college sector it came up time and again as an issue, either working with the school or just how it all comes together. That was why we were so keen to work with ARC Scotland. In addition to the work we are going to be doing with college regions and the three university pilot I outlined, they'll be providing us with a lot of support and a report at the end of that to give us some advice on how we can help to improve the system that's already there and the role perhaps that the funding council and others could have in that. I'm also really conscious that transitions that makes it sound like a linear person going from school to college. All of you will know that that isn't the case. It is often that a young person might be transitions, mental health from an child to an adult mental health service, at the same time they are transitions from the school to a college to University, at the same time as transitions from one region in Scotland to perhaps another. It is humanly complicated. That's why it is always raised an an issue. The GDPR will have to watch that one. We want that to be helpful to us and not to allow it in any way to prevent a shutdown of information. So to use it in the way that it is intended to help people. I think there's probable more detailed work we can do around who particularly is it that's falling through the cracks in many ways? The point I made about student with autism for example, why is that? Why is the transition from the college system into some university, not all of them, why is it not working particularly well for that group, and what's the transition arrangements around all of that? The work ARC Scotland are doing, they are not only looking at transitions from school to college but from college to University and school to University as well, so trying to look at it holistically in the round, the pathways that those people will be taking. I think the QAA point is really, really important and a lot could be learned from that. It is not new, other people have done a lot of good work in this area, but it is so important pop. I don't know if you answered it, but I raised some thoughts. 

>> I'm somewhere between electronically tagging students at the next so you can scan them in, but also I think what you are saying, in our minds we think school, further, higher education, employment, but that's not the route. There's a lot of people coming in from different anxiousles and ages. Transition isn't just an age-driven thing. Lorna, any thoughts on that? 

>> From our perspective it is about developing good practice. If we are talking about the school-leaver coming into the F festival. Higher education arena, it is about how we at SAAS particularly try and make that journey a bit smoother for the student, so in terms of allowing or accepting is, that's a better word, the evidence that they have gained for their disability, they are coming into the DSA forum and we are not then asking them to go back and provide additional evidence to support that. That's a stepping stone we've made in SAS. Historically it might not always have been the case. Sometimes cases will get through. If that does happen, let us know, as these are the things we are really trying too address, to remove some of those barriers. When we go out to outreach stuff, the importance of having to disclose. As an agency, trying to collaborate with key stake holders introduce the piece while moving forward in terms of what can we do longer term to make that transition a bit easier and you spoke about having disability and tagging passports, there is something in that, so they don't have to continually stick their hand up... 

>> So to come back a little on the subject, I was listening to my colleagues and I reflected I've been working in various forms of post school education since the '90s. My first job was in west Wales. Even in the '90s we were reflecting on how to support the transition in my case from adults returning to education after time out of study. Normally had a miserable time at school, it didn't work for them. We were supporting those students to begin to build confidence and gain qualifications in order that they can make that transition into college or University. I wanted to frame this conversation in a different way, that we've come a long way in the last 30 years - am I that old?! I think it is 30 years. Sometimes we have to remember we've done pretty good things already, but we are always think how do we improve and enhance our support to learners? Also to frame this conversation differently, so that in a sense we don't want to locate it into the individual, I don't think. I'm not suggesting that we are going in that direction just now, but we shouldn't reflect on a deficit model, that it is our student not succeeding, buts about us, how we build culture and practice which really supports positive outcomes for all our students, regardless of where they are starting, around to support them to fulfil their ambitions, which hopefully will be into employment, and tackle the issues with regard to discrimination that many students will encounter enter the workplace. 

>> Thank you. Any thoughts from the floor on transitioning? Anything you want to pick up on or talk about? Yes. I see a gentleman halfway down the back. 

>> Hello. It is not actual ly about what you're talking about but more a question about whether this transcript and other transcripts will be available after today's events. I'm thinking about colleagues at my University, who might have liked to have heard what was being said today. 

>> Are we providing transcripts? 

>> I think there are people who would loo liked to have been here, but they weren't able to make it. I'm sure other institutions might be the same and might be interested to hear the comments that have been put forward. Thank you for that. 

>> We can pull the transcript off what's going over my right shoulder. But you've raised a good point. This is a VIP gathering. Everyone wanted to be here, but I'm the top 100 are leer. You are welcome. 

>> I have another question, I said, could the UCAS application process be improved to notify the institution adjustments require ed soon er or to use those already in place? I'm saying should it be mandatory to all institutions implement some early warning system to highlight particularly the needs. Can we improve the process to get the information along and therefore get the universities acting earlier? I think there's a pilot or work going on in two or three universities where, and I think this is one of them actually, where that whole thing is happening, where you are trying to improve that information flow. That adds on to what we've been talking about. Any thoughts, any knowledge along the way. Mark, what are you doing on this? 

>> I'm not sure, to be perfectly honest. There is always things we can do to improve process. To make the transplants ferof information more straightforward and more effective, a lot of it isn't just about the information. It is about the quantity any of resource available to our teams to Mike timeous responses and use that information. But I think we always need to reflect on how we manage, I think I've been working with some HR colleagues recently and I learned a new phrase - onboarding - I'm not sure what it means, support the successful arrival at the institution. We do, I think all higher education institutions in Scotland do put significant effort into supporting the transition of students coming into HE. Some of my colleagues, certainly towards the front here, are involved in some of those projects, which are very successful and I think are highly regarded by the students that participate in them. The work with ARC, Jonathan is in the room and he said we have a meeting with ARC in a couple of weeks, and to work on the core principles ARC identified, which are succinctly expressed. We can work with partners to improve how we use the information that we receive and how quickly we get that information. 

>> Thank you. Any - chip in. Stick your hand up if there is anything you want to say. I can keep on asking my own questions. You moved seamlessly into the nice area, which is resource. I want to stick one on the table, which should start a bit of a fight along the line possibly here. I'm hearing there is not enough resource, not enough funding, but when I pick up all the reports, I see money spilling in from the Scottish Funding Council and SAAS so into the sector. I say on the one hand it looks like there's a lot of evident, money and investment going in, and I see the institutions struggling with resource or struggling with just cash to provide that integrate ed environment. So straight question along the line. This is quite an interesting one. Have you got enough or have you using it in the wrong way, orrer is it not there at all? 

>> I think that's a really interesting question and it is probably the one we have the most debate about. There's a lot of issues around how we access money and the resources come from the student. A lot of the issues we have, and I did a similar exercise for the college, having come in. There's a lot of money that's spent on supporting students. However, the processes that we use, means that that resource and a lot of that money is going to external agencies. That creates some, a great amount of variety of support, but one of the issues we very is if the student is not there, we are still paying for the support. If the student is absent, we can't use that support in another way. We have a high turnover of staff, which means that the consistent of quality of support is not always there. We are better at giving them the resources they need, because that money goads in and we can support them with that. Certainly at Edinburgh College, we are looking for next academic year is to look at employing our own support staff so we can encourage a team, so we have more specialist staff and we can use those skills and expertise in a better way so that we can work with the transition workers. We can work with the transition passports, with the other institutions. We are going to pilot that for next year and hopefully extend that provision, because I think that yes technically the money going out and the cost por hour for these resources is extremely high. Nationally there is an issue whether we are using that money in the right way. 

>> Fiona, double the budget? 

>> If I could double the budget, I would. The funding council is in a really difficult position, and we are very reliant on what the Scottish Government allocates to us and that is essentially what you get as institutions. It would be really great to get advice from you on what the funding council could do to make sure as much of that resource comes your way to help the students you are working with on a day-to-day basis. I know that it costs, costs are increasing, that the number of people within your institutions who declare a mental health problem for example is going through the roof. You need support to deal with that. There is new expectations from the Government. One of them being the BSL plans that are due out in October, and interpretation is costly and costs a lot of money, so it is fantastic the work that you do in terms of inclusion, but I know it comes at a cost. How to try to help you to make sure as much of that comes to you as is possible, I'm all ears and I really want to listen to that to see how the funding council could help you as much as we can. If I could give you more money, I would. 

>> Mark, are you awarn with cash? 

>> Are you offering? 

>> We are always offering, on somebody else's behalf. 

>> Money is an issue whenever we look in further and higher education in Scotland we've always experienced in the last ten years a difficulty with regard to budgets, and trying the balance the success that we've had, so more people come into universities and colleges and disclose mental health impairments, medal conditions and so on, so the number of students we are working with increases but the number of staff that we have available to support that group of students doesn't necessarily go up in the same way. I guess there's a lot of expertise had this room, because everybody will be wrestling with that conundrum. One of the things I have to do is try and make a successful argument to people who manage the budgets in this institution for example. That's in a time when particularly in the modern universities in Scotland, it is a different scale of issue compared to FE, where the budgetary situation is even more extreme, to be honest. I'm trying to make the case to centre staff here and those who make decisions around how to fund services that we need to fulfil our core value. One of which is inclusion. I think by demonstrating the impact that services make, the success that we have in terms of retainling our students and supporting them to fulfil their ambitions and to get good degree outcomes, if we can make that case successfully whilst at the same time trying to be more efficient and effective with the money that we receive, I think we can make a strong argument. Some of that efficiency and effectiveness might be the focus of our day-to-day is around Assistive Technology, so at times we need to be looking at how we deliver services, but the services we are delivering and the resources we are trying to encourage our students and staff to use, because some of that means that our budgets can go further. Clearly that's an important question for us to a reflect on today. I wonder if one of the way s that our senior leaders in universities can respond would be, the it is often with sticks as well as carrots, so a lot of my colleagues in the university sector are not that fond of outcome agreements. We weren't when they were brought in, but I'm a big fan of them. I wonder whether through the outcome agreement process we might drive behaviour in the universities in the right ways and whether there is something we can reflect on now. I hope nobody from the senior staff of the University here, having just said that. 

>> I think it is slightly different from a SAAS perspective in terms of the Scottish Government's made a commitment in a any student with a disability or additional need will support they need to get through the education process and from that perspective that all students are eligible for a DSA, in terms of having a cap, that doesn't apply in that sense. Is I suppose the wired issue is are we using that money to the best effect and is the collaboration between the institutions, the HEIs and SAAS and how that money is split. Is that the best way we can use it? Are we supporting each other to make sure the student gets what they need quickly. I think that's the problem, not that the money is not there, but the quickness that we can get the money out to them. 

>> We talk a lot about inclusion rather than IT and AT, but the broad pressure you widen the net for the type of support services we are talking about, the bigger the bill comes as well. Almost there's a desire to drive it down to only support the people who really have to have it. Everybody, the technology is really applicable to pretty well everybody who walks through the door. But you have to fund everybody who walks through the door to support them. It is a balancing thing. We've seen at the delivery end a 35% increase the mental health and por for that seems to be enormously expensive. How you guys in the sect or identify and support it and can you do it in an efficient way? 

>> From our point of view, we've seen a 38.2% increase in mental health referrals in the last year and although some of the people can get individual money, you still need the staff in the institutions to be able to support and assess, so that's been a massive and I know that will be reflected across the board. I certainly know that it is reflected in schools and certainly from speaking to other colleges and universities, they are saying in terms of widening participate passion -- participation, people are more confident in coming to colleges and universities. I think there is an increased expectation that these supports will be there, rightly so, when they get there, next to that I've had lost 33 staff through voluntary severance in the last two years. We are trying to do more with less. We have to do more with less. I understand that. But the demands and the complexity of the instruments -- students, it is important we do early identification so we can not wait until people come in August and September and that we start, so we are trying to case manage at the moment so that we can go out and invite people in at the earliest possible, if they have an offer, as they get conditional offers for college. But it is a massive, massive challenge across the sector. We've edge employed two part time counsellors and we have a mental health adviser post. We've never offered these services internally before, but it is something we are committed to, because units and staff need that across the board. 

>> So how are you tracking this huge rise in mental health and the need to fund and support it? 

>> The Scottish Government have published a ten-year mental health plan, so they have been working with, with us, on that and they have recently asked us to do quite specific work to, so I'm not process of trying to work out what that may. Advice from from the audience will be great. They've asked us to work with mental health charities and see if we can work together to recognise the significant increase. And also to understand what the sector are doing at the moment. There's a lot of people doing fantastic work, like Monica outlined, and others too. Pulling that together and learning from it. I'm hoping that the work with advanced H E.On disability, we'll pick that and hope it works to make the best use of the limited resources that we have. 

>> What's your thoughts? 

>> Maybe a slightly different comment about what's happening in colleges and universities and how we respond to the increasing awareness of impaired mental health and wellbeing. I think we need to approach that in a strategic whole institution approach. I'm sure a lot of people in the audience here understand or have heard of the healthy university model. I would suggest that that is one of the better ways of trying to address the causes of impaired mental health and wellbeing for student and staff. It takes a institutional approach and looks at the environment and system in which people are studying or living or working. It is about trying to ensure that we are build ing an institution, a place of learning, which not only supports those who require one to one individualised support, maybe through counselling or mental health advising are, but that the whole community understands what drives positive mental wellbeing as well as how to build a capacity within the organisation to support colleagues and staff much more effectively before things become a crisis. What we are used to doing in colleges and universities is supporting those who often times have reached a crisis point. That makes it the most difficult place we arrive at, in terms of trying to hold people safely and help them to stick on course and to fulfil all the other responsibilities they have in their lives. What I'm trying to do here is to think over time how we might work in that direction and look at developing and organisation which can honestly talk about being compassionate and kind as well as inclusive. 

>> Thank you. Laura, your thoughts on that. 

>> I think we've been training staff to handle the sensitivities when dealing with students who've mental health conditions, in terms of realisation ing that taking the standard approach and having a bit of a supportive role in that. It is not just about getting the money out but making the process easier for that student, as well as having an awareness how that impacts on staff and making sure that staff are supported in that respect as well. 

>> So a huge amount of training and support needs to go into that. Any thoughts from the floor? If anybody wants to input on mental health, I would be keen to hear you. 

>> Hello. I wanted to echo Monica and Mark's concerns about resources and staffing. I think that's a big issue. I wanted to echo that, because we are being asked to do an awful lot with limited resources. Just to confirm that. Thinking about perhaps the role of the funding councils, the leverage they might have with institutions, we talked about things like the funding that comes institutions' ways in terms of support ing disabled student. More accountability perhaps as to how institutions use those funds. I don't know about overs, but I don't think much finds its way to our service. Also talking about mental health issues and equipping all our staff, all our institutional staff to be able to deal with those situations. Training was mentioned at the beginning. I echo that again. I'm not saying necessarily mandatory, but again the funding bodies I think could bring some pressure to bear on institutions to demonstrate what they are doing in terms of training staff rather than perhaps a piecemeal approach at the moment. 

>> Thank you very much. Anybody else want to input on to that subject, or are you going to tackle the guys in the corridors afterwards to get your piece out on a one to one basis? No, we are right on time actually for a 10 minute break. Look at the back of your cards. That will tell you where you should be next. It should be on the second floor. Thank you very much and thank you to the panel. I appreciate your time. 

[Applause] Thank you very much guys. 

>> Thank you. 

>> I really liked talking to you about these things. It's been really interesting. 
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